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2020-21 Phase One: Continuous Improvement Diagnostic for 
Schools

. The Comprehensive School Improvement Plan or CSIP is defined as a plan 
developed by the school council, or successor, and charter schools with the input of parents, 
faculty, and staff, based on a review of relevant data that includes targets, strategies, activities, 
and a time schedule to support student achievement and student growth, and to eliminate 
gaps among groups of students.  
 
The comprehensive school and district improvement plan process is outlined in 703 KAR 
5:225. The requirements included in the administrative regulation are key components of 
the continuous improvement process in Kentucky and ultimately fulfillment of school, 
district, and state goals under the Kentucky State Plan as required by the Every Student 
Succeeds Act (ESSA).  
 
While the regulation outlines a timeline for compliance purposes, the plan itself is a 
strategic and proven approach to improve processes and to ensure students achieve. The 
timeline for the school’s 2020-21 diagnostics is as follows: 
 
Phase One: August 1 - October 1 
• Continuous Improvement Diagnostic for Schools 
 
Phase Two: October 1 - November 1 
• The Needs Assessment for Schools 
• School Assurances 
• School Safety Report 
 
Phase Three: November 1 - January 1  
• Comprehensive School Improvement Plan 
• Executive Summary for Schools 
• Closing the Achievement Gap Diagnostic for Schools 
• Professional Development Plan for Schools 
 
Phase Four: January 1 - December 31 
• Progress Monitoring 
 
As principal of the school, I hereby commit to implementing continuous improvement 
processes with fidelity to support student achievement and student growth and to 
eliminate achievement gaps among groups of students. 
 
Please enter your name and date below to certify.
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Introduction
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed. 
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Teacher Performance
 

 Yes
 No

 N/A
COMMENTS

1. The KDE focuses on promoting equitable access to effective educators for all students, 
including minority students, those experiencing poverty, English learners and students 
with disabilities. Therefore, all districts and schools are charged with ensuring equitable 
access to experienced and effective educators. The Every Student Succeeds Act (ESSA) 
requires each school to report data regarding ineffective teachers. An ineffective teacher 
receives a summative effectiveness rating of “ineffective” as determined through the local 
performance evaluation system that meets the requirement established by KRS 156.557. 
An ineffective teacher consistently fails to meet expectations as determined by a trained 
evaluator, in competencies identified as the performance criteria in the Kentucky 
Framework for Teaching.  
 
Due to the passage of Senate Bill 1 (2017), the measure and method for collecting 
teacher and leader effectiveness data was adjusted to fulfill the state law regarding 
district reporting and data collection. Number of students taught by ineffective teachers 
is self-reported by each school, in aggregate, by subpopulation. Names of ineffective 
teachers are not provided/collected.  
 
Responses to this assurance will be collected in the Kentucky Equitable Access to 
Effective Educators Survey. Responses to each survey question should be based on data 
from the 2019-20 school year. This survey collects data on ineffective teachers only. Data 
on inexperienced and out-of-field teachers is collected using the EPSB identification 
number provided in Infinite Campus. Please be sure all teachers have an EPSB number 
on file.  
 
Once you have completed the survey, return to the 2020-21 Phase Two: School 
Assurances diagnostic to certify that your school has completed the survey and to 
complete the remaining assurances on the diagnostic.  
 
I certify this school has accurately completed the Kentucky Equitable Access to 
Effective Educators Survey by opening the survey link, entering all requested 
information, and submitting the completed survey as directed. I also certify that all 
certified staff members have an EPSB number entered in Infinite Campus. 
 

https://www.surveymonkey.com/r/PNPMCCV
https://www.surveymonkey.com/r/PNPMCCV
https://www.surveymonkey.com/r/PNPMCCV
https://www.surveymonkey.com/r/PNPMCCV
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Title I Schoolwide Programs
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

2. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan during a 1-year period or qualifies for an exception under Section 
1114(b)(1) of the Every Student Succeeds Act (ESSA).  
 

3. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan with the involvement of parents and other members of the 
community to be served as well as individuals who will carry out such plan (e.g. teachers, 
administrators, classified staff, etc.) as required by Section 1114(b)(2) of ESSA. 
 

4. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan that will remain in effect for the duration of the school's 
participation under Title I, Part A of ESSA as required by Section 1114(b)(3) of ESSA. 
 

5. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan that is available to district leadership, parents, and the public and in 
an understandable and uniform format as required by Section 1114(b)(4) of ESSA.  
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 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

6. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan that, to the extent appropriate and applicable, coordinates with 
other federal, state, and local programs, including but not limited to the implementation 
of improvement activities in schools identified for comprehensive or targeted support 
and improvement, as required by Section 1114(b)(5) of ESSA. 
 

7. If the school is implementing a schoolwide program, the school developed a 
comprehensive plan that is based on a comprehensive needs assessment, which 
included a review of academic achievement data, and includes, among other items, a 
description of the strategies the school will implement to address school needs as 
required by Section 1114(b)(6) of ESSA. The comprehensive needs assessment was 
developed with the participation of individuals who will carry out the schoolwide program 
plan, and the school documents how it conducted the needs assessment, the results it 
obtained, and the conclusions it drew from those results, as required by 34 Code of 
Federal Regulations (CFR) 200.26. 
 

8. If the school is implementing a schoolwide program, the school developed, pursuant to 
Section 1114(b)(7), a comprehensive plan that includes a description of the strategies to 
be implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

9. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the State's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging State academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging State academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26. 
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Title I Targeted Assistance School Programs
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

10. If the school is implementing a targeted assistance school program, participating 
students are identified in accordance with Section 1115(c) and on the basis of multiple, 
educationally related, objective criteria. 
 

11. If the school is implementing a targeted assistance school program, the school serves 
participating students using resources under Title I, Part of ESSA to meet challenging 
state academic standards as required by Section 1115(b)(2)(A) of ESSA. 
 

12. If the school is implementing a targeted assistance school program, the school serves, 
pursuant to Section 1115(b)(2)(B) of ESSA, participating students using methods and 
instructional strategies to strengthen the academic program of the school, which may 
include, for example, expanded learning time, summer programs, and/or a tiered model 
to prevent and address behavioral problems. 
 

13. If the school is implementing a targeted assistance school program, the school serves 
participating students by coordinating with and supporting the regular educational 
program as required by Section 1115(b)(2)(C) of ESSA. 
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 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

14. If the school is implementing a targeted assistance school program, the school serves 
participating students by providing professional development to, for example, teachers, 
administrators, classified staff, and/or other school personnel who work with 
participating students as required by Section 1115(b)(2)(D) of ESSA. 
 

15. If the school is implementing a targeted assistance school program, the school serves, 
pursuant to Section 1115(b)(2)(E) of ESSA, participating students by implementing 
strategies to increase the involvement of parents of participating students in accordance 
with Section 1116 of ESSA. 
 

16. If the school is implementing a targeted assistance school program, the school serves 
participating students, to the extent appropriate and applicable, by coordinating with 
other federal, state, and local programs, including but not limited to the implementation 
of improvement activities in schools identified for comprehensive or targeted support 
and improvement, as required by Section 1115(b)(2)(F) of ESSA. 
 

17. If the school is implementing a targeted assistance school program, the school serves 
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 Yes

 No

 N/A
COMMENTS

 
 

participating students by reviewing the progress of participating students on an ongoing 
basis and revising the targeted assistance program, if necessary, to provide additional 
assistance to meet challenging state academic standards as required by Section 1115(b) 
(2)(G) of ESSA. 
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Schools Identified for Targeted Support and Improvement
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

18. If identified for targeted support and improvement, including additional targeted 
support and improvement, pursuant to Section 1111(d)(2) of ESSA, the school developed 
and implemented a plan to improve student outcomes that, among other items, was 
informed by all indicators, including student performance against long-term goals; 
included evidence-based interventions; and, approved by local leadership. For reference, 
“evidence-based” is defined in ESSA Section 8101(21). 
 

19. If identified for additional targeted support and improvement pursuant to Section 
1111(d)(2)(C), the school developed and implemented a plan to improve student 
outcomes that also identified resource inequities to be addressed through 
implementation of such plan. 
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All School Programs
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

20. The school provides professional development for staff that is in accordance with the 
purpose of Title II of ESSA; addresses the needs of all students; and, strives to ensure all 
students are college, career and transition ready as intended by Section 2103 of ESSA, 
which governs the local use of Title II funding.  
 

21. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR 200.403 and 200.405. 
 

22. The school ensures that all teachers and paraprofessionals working in a program 
supported with Title I, Part A funding meet applicable state requirements as required by 
Section 1111(g)(2)(J) of ESSA. 
 

23. The school distributes to parents and family members of participating children, or all 
children in a schoolwide program, a written parent and family engagement policy, which 
is agreed on by such parents, that describes the means for carrying out the requirements 
of ESSA Section 1116 (c) through (f). The school makes the policy available to the local 
community and updates it periodically to meet the changing needs of parents and the 
school. For reference, Section 1116(b) of ESSA allows existing parent and family 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

engagement policies the school may have in place to be amended to meet the 
requirements under Title I, Part A. 
 

24. The school convenes an annual meeting, at a convenient time, to which all parents of 
participating children, or all children in a schoolwide program, are invited and 
encouraged to attend, to inform parents of their school's participation in Title I, Part A 
and to explain the requirements of Title I, Part A, and the right of the parents to be 
involved, as required under Section 1116(c)(1). 
 

25. The school offers a flexible number of meetings to parents, such as meetings in the 
morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2). 
 

26. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I, including the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan undersection 1114(b), except that if a 
school has in place a process for involving parents in the joint planning and design of the 
school's programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)). 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

27. The school provides parents of participating children, or all children in a schoolwide 
program— 
 
A. timely information about programs under Title I; 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging State academic standards; and 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)). 
 

28. If the schoolwide program plan under section 1114(b) is not satisfactory to the 
parents of participating children, the school submits any parent comments on the plan 
when the school makes the plan available to the local educational agency. 
 

29. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the State's high standards. The compact meets the requirements outlined in 
ESSA 1116(d)(1-2). 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 

30. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging State academic standards, State and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1). 
 

31. The school provides materials and training to help parents to work with their children 
to improve their children's achievement, such as literacy training and using technology 
(including education about the harms of copyright piracy), as appropriate, to foster 
parental involvement, as required in ESSA Section 1116(e)(2). 
 

32. The school educates teachers, specialized instructional support personnel, principals, 
and other school leaders, and other staff, with the assistance of parents, in the value and 
utility of contributions of parents, and in how to reach out to, communicate with, and 
work with parents as equal partners, implement and coordinate parent programs, and 
build ties between parents and the school, as required in ESSA Section 1116(e)(3). 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

33. To the extent feasible and appropriate, the school coordinates and integrates parent 
involvement programs and activities with other Federal, State, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)). 
 

34. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5). 
 

35. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)). 
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Understanding Continuous Improvement: The Needs Assessment
 
In its most basic form, continuous improvement is about understanding the current state and 
formulating a plan to move to the desired state. The comprehensive needs assessment is a 
culmination of an extensive review of multiple sources of data collected over a period of time (e.g. 
2-3 years). It is to be conducted annually as an essential part of the continuous improvement 
process and precedes the development of strategic goals (i.e. desired state).  
 
The needs assessment requires synthesis and analysis of multiple sources of data and should 
reach conclusions about the current state of the school, as well as the processes, practices and 
conditions that contributed to that state.  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that will be addressed later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions. Further, as required by Section 1114 of the Every Student Succeeds Act (ESSA), Title I 
schools implementing a schoolwide program must base their Title I program on a comprehensive 
needs assessment. 
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Protocol
 

Our data review process occurs throughout the year in several stages. School based 
teams review data following all MAP assessments. At this time we identify students 
who are not making adequate growth. We utilize the quadrant chart to help us 
target students. The chart plots high achievement/ high growth, high achievement, 
low growth, and low achievement/high growth and low achievement/low growth, We 
use the student growth profile to identify standards and skills that are deficit and 
then we revise our enrichment or remediation activities that occur during Cardinal 
Stations to address needs. This happens after Fall, Winter and Spring MAP 
assessment (August, December, March). On a weekly basis teachers monitor 
reading and math benchmark assessments and make weekly adjustments to 
address areas that need attention. When we receive KPREP data we meet as grade 
level teams and identify students and sub groups that are not meeting proficiency 
or are not making adequate growth. Our school based RTI team meets monthly to 
review data (Cardinal Connect Meeting) and 3 times a year to address progress of 
RTI students (S-Team Meetings). The students The SBDM council reviews Map and 
KPREP data August, December, March and October. Meetings are documented 
through notes and agendas. The SBDM council also reviews all school wide surveys 
including KY Impact Survey results. Since the national pandemic of 2020, some 
typical routines described above are occurring at a different time, or are not 
occurring due to the circumstances (KPREP not administered spring 2020). Brigance 
data, MAP data, and formative/summative classroom assessment data are analyzed 
at the school and class level in order to guide instructional decisions in the absence 
of KPREP data.

 

. Clearly detail the process used for reviewing, analyzing and applying data results. 
Include names of school councils, leadership teams and stakeholder groups involved. 
How frequently does this planning team meet and how are these meetings documented? 
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Current State
 

Non Academic Data: According to Infinite Campus Reporting Homeless count has 
increased from 17 in 2017 to 36 in the 2018-19 school year.. ADA was 95.11 for the 
18-19 school year, it was slightly down from 95.82 for the 17-18 school year. 
According to PBIS Data referrals have decreased from 42 in 2016-17 to 32 in 
2017-18 and 32 in 2018-19.. Academic Data: According to 2018-19 KPREP Data- In 
reading 63.6% of our students scored proficient or distinguished compared to the 
state average of 54.6%. In math 44.6% of our students scored proficient or 
distinguished compared to state average of 48.6%. 5th and 6th grade math 
proficiency rates are higher than the state average and 3rd, 4th and 5th grade is 
lower than the state average and 6th grade significantly higher. In Science 31.3% of 
students scored Proficient or Distinguished compared to a state average of 31.7%. 
In SS, 74.2% of students scored Proficient or Distinguished compared to state 
average of 53. In writing, 58.1% of our students scored proficient or distinguished 
compared to a 46.6% state average. Since KPREP wasn't administered during the 
spring of 2020 due to the pandemic, Brigance and MAP data have been thoroughly 
anazyzed in order to help guide instructional decision-making. This data 
indicates ......

 

. Plainly state the current condition using precise numbers and percentages as revealed 
by past, current and multiple sources of data. These should be based solely on data 
outcomes. Cite the source of data used.  
 
 
Example of Current Academic State: 
-Thirty-four percent (34%) of students in the achievement gap scored proficient on KPREP 
Reading. 
-From 2018 to 2020, the school saw an 11% increase in novice scores in reading among 
students in the achievement gap. 
-Fifty-four percent (54%) of our students scored proficient in math compared to the state 
average of 57%. 
 
Example of Non-Academic Current State: 
-Teacher Attendance: Teacher attendance rate was 84% for the 2019-20 school year – a 
decrease from 92% in 2017-18. 
-The number of behavior referrals increased from 204 in 2018-19 to 288 in 2019-20.  
-Survey results and perception data indicated 62% of the school’s teachers received 
adequate professional development. 
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Priorities/Concerns
 

According to the most recent KPREP data, 25.8 % of 3rd graders were in the 
apprentice high range compared to the state average of 15.8% in math. In 4th 
grade, 27.3% were apprentice high compared to 15.9% state average. In 5th grade 
math, 20% of the students scored at the novice level compared to the state average 
of 16.5. 15% of the students at Hiseville Elementary are identified as homeless. This 
sub group scored significantly lower. In 4th grade 22% of the students are 
homeless. Mathematics will be a significant area of focus. Since KPREP was not 
administerd in the spring of 2020 due to the Covid-19 pandemic, Brigance and MAP 
data have been analyzed in order to identify priorities and concerns. The data 
indiate.....

 

. Clearly and concisely identify areas of weakness using precise numbers and 
percentages. 
NOTE: These priorities will be thoroughly addressed in the Comprehensive School 
Improvement Plan (CSIP) diagnostic and template.  
 
Example: Sixty-eight (68%) of students in the achievement gap scored below proficiency 
on the KPREP test in reading as opposed to just 12% of non-gap learners. 
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Trends
 

Based on data from the last 2 years,attendance continues to be an area of concern 
at Hiseville Elementary. Over the last 2 years, ADA has dropped slightly. 
Approximately 1/5 of our population is out of district from surrounding counties. 
Within the last two years our homeless population has increased dramatically. Our 
homeless population continues to rise. Academics is a strength at Hiseville 
Elementary, however there are many areas for improvement, including increasing 
the number of students who are in the distinguished range and decreasing our 
novice students. In mathematics, Hiseville Elementary needs to move the students 
who are in the apprentice high range to proficiency and decrease the number of 
novice students. Attendance has a great impact on mathematics and minimizing the 
gaps in instruction must be a focus at Hiseville Elementary.

 

. Analyzing data trends from the previous two academic years, which academic, cultural 
and behavioral measures remain significant areas for improvement? 
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Potential Source of Problem
 

KCWP 5: Design, Align and Deliver Support in the following areas (the indicators 
below) • How does school leadership ensure that resources are aligned with the 
needs identified in the CSIP/CDIP and will effectively address those needs? • What 
system is in place to involve multiple stakeholders (e.g., teachers, staff members, 
parents, students, community partners) in CSIP planning and measuring of progress 
toward attaining the goals? • How do stakeholders determine which best practice 
strategies (e.g., interventionist, Read 180, ALEKS, modifications to schedules) will 
meet the identified needs of the students? • Who you are partners, both internal 
and external (e.g., outside agencies, community support, etc.)

 

. Which processes, practices or conditions will the school focus its resources and efforts 
upon in order to produce the desired changes? Note that all processes, practices and 
conditions can be linked to the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards 
KCWP 2: Design and Deliver Instruction 
KCWP 3: Design and Deliver Assessment Literacy 
KCWP 4: Review, Analyze and Apply Data 
KCWP 5: Design, Align and Deliver Support 
KCWP 6: Establishing Learning Culture and Environment 
 

https://education.ky.gov/school/csip/Documents/KCWP 1 Strategic Design and Deploy Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP 4 Strategic Review Analyze and Apply Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP 5 Strategic Design Align Deliver Support Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP 6 Strategic Establish Learning Culture and Environment.pdf
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Strengths/Leverages
 

Hiseville Elementary is a 4 Star School. Hiseville has a rich tradition of excellence. 
HES continues to perform significantly above the state average in Reading, Social 
Studies and Writing. Reading HES-63.6, District-60.6, State-54.6. Social Studies 
HES-74.2, District- 62.8, State-53. Writing HES-58.1, District-57, State-46.6.

 

. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths and leverages of the school.  
 
Example: Graduation rate has increased from 67% the last five years to its current rate of 
98%. 
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2020-21 Phase Three: Executive Summary for Schools

Hiseville Elementary serves approximately 272 pre-school through sixth grade 
students out of the 5,000+ students in our district. Our school is small and is the 
focal point of the Hiseville, Kentucky community. The demographics of the 
community include: population 166; average age is 60.8;unemployment is 7.8%. Our 
school demographics consist of 92.8% Caucasian students, 2.4% Hispanic, .04% 
African-American and 4.4% two or more races. We have a 8% E.C.E. population (not 
including speech), along with, a 77% free and reduced lunch identification. Our 
motto: "Where Only the BEST is Good Enough" drives us daily to meet the individual 
needs of each of our students at their own unique levels. We have 22 certified 
teachers and 17 classified staff members. We have scored at the Proficient or 
Distinguished level on K-Prep over the last four years (Distinguished 3 out of 4) and 
work daily to ensure that each child is ready to achieve at the next level they move 
to as learners in the Barren County school system. According to the 2018 Courier 
Journal rankings, Hiseville Elementary is the top elementary school in Barren County 
and in the top 8% of all schools (elementary, middle and high) in the state of 
Kentucky. Schooldigger gives Hiseville Elementary a 4 Star Rating. 2019 KPREP 
Results indicate that Hiseville has the designation of a 4 Star Elementary School.

 

Our vision of "Where Only the BEST is Good Enough" drives us to do great things 
daily at our school. Our mission is to strive to meet the individual needs of each 
student and ensure that they reach their highest potential, every day at Hiseville 
Elementary School. These statements are used daily by our faculty and staff to do 
what is best for each individual learner. Our C.A.R.D.S. Guidelines for Success to 
help shape the character of our school. Cooperate with others, Achieve a positive 
attitude, Respect everyone, Demonstrate responsibility, and Strive for Success are 
all guidelines that our learning community focuses on to accomplish great things. 
Our challenges are our small size, few job opportunities due to large farms that 
bring in a migrant population. Other challenges include many parents who have not 
had academic success themselves, poverty, drug abuse, and children being raised 
by grandparents/other family members or who are in the foster care system. Over 

. Describe the school's size, community/communities, location, and changes it has 
experienced in the last three years. Include demographic information about the students, 
staff, and community at large. What unique features and challenges are associated with 
the community/communities the school serves? 
 

. Provide the school's purpose statement and ancillary content such as mission, vision, 
values, and/or beliefs. Describe how the school embodies its purpose through its 
program offerings and expectations for students. 
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the next three years, our focus will be an improvement in reading K-6 with a goal of 
on-grade level performance by third grade. Our co-teaching model helps to enable 
our ECE students to be successful in the regular classroom and in the world. For our 
free/reduced lunch population, our focus will be to close the achievement gap by 
encouraging a belief that all students can achieve success.

 

We are a small rural school, but we have been noticed at the regional, state and 
national levels in the past several years. 2018 Best KPREP scores in the history of 
our school! 2018 KPREP- Top 5-Elementary SS Index in the state, tied for 2nd highest 
Proficient/Distinguished count in social studies across the state! Top 25 Elementary 
Schools Other Academic Indicators in the state. Top 4% in state 2018 KPREP Top 
10% in state Elementary On-Demand Writing Index 2018 KPREP- Elementary 
Reading Index top 20% in the state. Our BETA team claimed various awards at the 
state competition and recently had a student place 2nd at National Beta in poetry. 
Our STLP team claimed regional and state honors in the areas of technology. Our 
staff has also received several awards and grants to help with classroom instruction 
for our students. We received a $10,000 Grow Rural Education grant from 
Monsanto, which was used to construct a greenhouse for our school. This past year 
we received a $5000 grant from DART to help with infrastructure related to our 
greenhouse. We also received a $500 Dr. Jerry Ralston Excellence in Learning 
Scholarship to purchase supplies to use in the greenhouse once it was built. We will 
continue to utilize PLCs, common planning time, RTI and all available data to keep 
vital signs on each individual learner. Our teachers and support staff do an 
outstanding job at meeting to discuss what is best for their students at our school.

 

Not applicable
 

Hiseville Elementary has a rich tradition of excellence.
 

. Describe the school's notable achievements and areas of improvement in the last three 
years. Additionally, describe areas for improvement that the school is striving to achieve 
in the next three years. 
 

. CSI/TSI Schools (including ATSI) Only: Describe the procedures used to create 
the school's improvement plan and briefly state the specific efforts to address the causes 
of low student performance and resource inequities.  
 

. Provide any additional information you would like to share with the public and 
community that were not prompted in the previous sections. 
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2020-21 Phase Three: Closing the Achievement Gap Diagnostic

 
The Closing the Achievement Gap Report is required by KRS 158.649, which requires 
the school-based decision making council, or the principal if no council exists to set the 
school's targets for eliminating any achievement gap. The targets should be 
established with input from parents, faculty, and staff and submitted to the 
superintendent for consideration and the local board of education for adoption.  
 
In addition to being a legal mandate, the Closing the Achievement Gap Report is also a 
vital component of the continuous improvement process. The report is designed to 
underscore a school's trend data (i.e. two-year window) relating to its individual gap 
groups. Upon completion of the Closing the Achievement Gap Report, schools will 
have already engaged in a significant piece of school improvement work by 
intentionally focusing on the gaps that exist among its underserved student 
populations. 
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I. Achievement Gap Group Identification
 
Schools should use a variety of measures and analysis to conduct its annual Closing the 
Achievement Gap Report pursuant to KRS 158.649.

District has modified the spreadsheet to aid in calculation of GAP percentages. See 
attached

 
ATTACHMENTS

Attachment Name  

 

. Complete the Achievement Gap Group spreadsheet and attach it.  
 

https://drive.google.com/file/d/0B7A6n8V1dmUOWFNKY2dSTTFibjA/view?usp=sharing
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II. Achievement Gap Analysis
 

Hiseville Elementary School has long been a pillar for the surrounding community 
and county and our survey results over the past few years indicate the importance 
of our school to the area. According to the 2017 TELL survey results, 100% of 
teachers agree or strongly agree that the school does a good job of encouraging 
parent/guardian involvement and maintains clear, two-way communication with the 
community. Teachers believe they are in need of up-to-date technology equipment 
and faster Internet connectivity and the school has focused fundraising efforts to 
improve access to technology. Teachers feel their work environment is well 
maintained and clean with sufficient classroom space. 100% of teachers feel the 
community members support teachers, contributing to their success with students.

 

Due to Covid 19, state assessment was suspended. Therefore, we will be continuing 
with our 2018-19 achievement gap trend analysis .

 

Due to Covid 19, state assessment was suspended. Therefore, we will be continuing 
with our 2018-19 achievement gap trend analysis . While progress was made in 
both areas (disability and FR lunch), gaps still exist. With our FR lunch population, 
the number of students in the proficient and distinguished range increased from 
48.3 to 61.5 in 16-17. In math, we increased from 44.7 to 46.2 FR lunch students and 
41.7 to 44.4. However, there was a significant decline in 5th grade math this past 
year. FR and Disability will continue to be a focus.

 

Due to Covid 19, state assessment was suspended. Therefore, we will be continuing 
with our 2018-19 achievement gap trend analysis . At Hiseville, data over the last 

A. Describe the school's climate and culture as they relate to its achievement gap 
population. 
 

B. Which achievement gaps has the school successfully closed? Use specific data 
from the previous two academic years when analyzing trends.  
 

C. Based upon the analysis of the school's achievement gap data, identify the gap groups 
and content areas where the school has shown improvement. Use specific data from 
the previous two academic years when analyzing trends. 
 

D. Based upon the analysis of the gap data, identify the gap groups and content areas 
where the school has lacked progression or regressed. Use specific data from the 
previous two academic years when analyzing trends. 
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two years indicate that gaps exist with Disability and Economically disadvantaged 
students. In the 17-18 school year, the gaps were less significant with students with 
disabilities (Reading 66.7-67.7 in 2018, Math 44.4-50.4)) but more significant during 
the 18-19 school year (Reading 47.4-66.7, Math 26.3-44.6). Gaps with free and 
reduced lunch show a similar trend (Reading 2017-18: 64.9-74.4 and Math 
44/7-64.1) and for the 2018-19 school year 38.9-61.3 in math and 58.9-77.4 in 
Reading. Homeless population gaps are also very significant on the last assessment 
Reading 33.3-63.6 and Math 12.5-49.5. This is an alarming statistic for our school.

 

Designing and delivering instruction is our area of focus. Teachers must implement 
evidence-based curriculum with fidelity. A process is needed to ensure students 
take responsibility for their own learning. Covid 19 has created additional hurdles as 
students have spent a large amount of time in distance learning which has been 
particularly hard on our gap students.

 

All teachers participate in the CSIP process serving on committees that assist in the 
development and/or review of the CSIP. The school CSIP committee plan is also 
reviewed and revised with the help and support of SBDM council members and the 
CSIP committees within the school. Progress towards goals is reviewed monthly by 
SBDM members. Goals, strategies, and activities are updated yearly to reflect 
current data and encourage continuous progress in closing the achievement gap.

 

E. Describe the processes, practices and/or conditions that have prevented the school 
from closing existing and persistent achievement gaps. 
 

F. Describe the process used to involve teachers, leaders, and other stakeholders in the 
continuous improvement and planning process as it relates to closing the achievement 
gap. List the names and roles of strategic partners involved. 
 

G. Describe in detail the school's professional development plan related to its 
achievement gaps. 
 
(Note: School-based decision making councils, or principals in schools where no council exists, 
are required by KRS 158.649(8) to submit revisions to the school improvement plan describing 
the use of professional development funds to reduce achievement gaps for review and 
approval by the superintendent. Superintendents shall report, pursuant to KRS 158.649(9), to 
the local school board and Commissioner of Education schools failing to meet targets to 
reduce the gap in student achievement for any student group two years in a row, and 
improvement plans for those schools will be subject to review and approval by KDE.)  
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This year the school's PD plan was centered around the Visible Learning work of 
John Hattie and Distance Learning strategies.. Teachers participated in summer 
training and ongoing job-embedded training throughout the year in data teams, 
instructional rounds and learning intention/success criteria. Teacher clarity is our 
primary focus. The school's ESS plan was designed to maximize the use of the 
daytime ESS assistant to collaborate in content areas as well as reading/math. The 
content focus in science and SS is an approach that encourages teachers to embed 
literacy strategies in science and social studies. Content level PD & District 
Curriculum Power Sessions. This training will help all students, but especially those 
in our gap groups. The school's ESS plan was designed to maximize the coordinate 
the interventions after school and for the use of the daytime ESS assistant to 
collaborate in content areas as well as reading/math. Within the content areas of 
science and SS teachers will embed literacy strategies in science and social studies 
providing additional reinforcement for our students, particularly those in our gap 
groups. Teachers received extensive training in Google Classroom and Screencastify. 
Our school intervention plan will help to meet the needs of our students who are 
not meeting the academic standards both in the Gap groups and those not.
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III. Planning the Work
 

See attached GAP goal.
 

ATTACHMENTS

Attachment Name  

 

District has adapted the process to allow for the GAP Goal to be attached to this 
diagnostic. The associated activities are designed to help the school close the gap.

 

. List all measurable goals for each identified gap population and content area for the 
current school year. This percentage should be based on trend data identified in Section 
II and based on data such as universal screeners, classroom data, ACT, and Response to 
Intervention (RTI). Content areas should never be combined into a single goal (i.e., 
Combined reading and math should always be separated into two goals – one for reading 
and one for math – in order to explicitly focus on strategies and activities tailored to the 
goal). 
 

.  
Step 1: Download the Closing the Achievement Gap Summary spreadsheet.  
Step 2: Complete your findings and answers.  
Step 3: Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet. 
 

https://drive.google.com/file/d/0B6i22i6omk4ySmUtTHZuSVRFazQ/view
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2020 Gap Hiseville CSIP Goal

Hiseville GAP Groups 2020

Attachment Name Description Associated Item(s)

• III  

As identified in SRC 2020 • I  

Attachment Summary



 

School:    Hiseville Elementary Date:    December 2020 

Goal 3: GAP Increase the reading and math proficiency rates for students in the consolidated gap group from 55.5% to 65% in reading and from 33.3% to 50% in 
math by 2022.   
 

 

RSH | 2017 

 
Which Strategy will the school/district use to address this goal? (The Strategy can be based upon 
the six Key Core Work Processes listed below or another research-based approach. Provide 
justification and/or attach evidence for why the strategy was chosen.) 

● KCWP 1: Design and Deploy Standards 
● KCWP 2: Design and Deliver Instruction 
● KCWP 3: Design and Deliver Assessment Literacy 
● KCWP 4: Review, Analyze and Apply Data 
● KCWP 5: Design, Align and Deliver Support 
● KCWP 6: Establishing Learning Culture and Environment  

 

Which Activities will the school/district deploy based on the strategy or strategies chosen? (The links to the Key Core 
Work Processes activity bank below may be a helpful resource. Provide a brief explanation or justification for the activity.  

● KCWP1: Design and Deploy Standards - Continuous Improvement Activities 
● KCWP2: Design and Deliver Instruction - Continuous Improvement Activities 
● KCWP3: Design and Deliver Assessment Literacy - Continuous Improvement Activities 
● KCWP4: Review, Analyze and Apply Data - Continuous Improvement Activities 
● KCWP5: Design, Align and Deliver Support - Continuous Improvement Activities 
● KCWP6: Establishing Learning Culture and Environment - Continuous Improvement Activities 

 
Identify the strategy/strategies and the timeline for each activity, the person (s) responsible for ensuring the fidelity of the activity, and necessary funding to execute the activity. 

Objective 1:    Increase reading proficiency rates from 55.5% to 60% for the consolidated gap group by 2021. 
 

To be completed as needed 
during year & for district  
annually by June  

Act  
# 

Strategy Activities to deploy strategy Responsible 
Person(s) 

Start Date/ 
End Date 

Cost Fund Source 
I 

IP 
NI 

 

Report of Progress 

1.1 KCWP 4: Review, 
Analyze and Apply Data 

MAP Testing:  Students will be assessed three times a year 
using MAP testing.  The areas of Math, Reading and LA will 
be assessed.  Information will be used to inform instruction. 

All Hiseville staff:  
Michelle Murphy 
activity lead 

August 2017-
May 2022 

 District 
Funding 

  

1.2 KCWP 4: Review, 
Analyze and Apply Data 

Formative Assessments:  All teachers will embed formative 
assessments into their daily lesson plans. 

All Hiseville staff:  
Principal activity 
lead 

August 2017-
May 2022 

    

1.3 KCWP 2:  Design and 
Deliver Instruction 

Lexia will be utilized K-5 during Cardinal Station times twice 
a week. 

All Hiseville staff:  
Michelle Murphy 
activity lead 

August 2017-
May 2022 

6500 RTA, PTO, 
Title 

  

1.4 Choose from list above        

 
 

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deploy%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deploy%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deploy%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deploy%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
https://education.ky.gov/school/csip/Documents/KCWP%201%20Design%20and%20Deploy%20Standards%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%201%20Design%20and%20Deploy%20Standards%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Design%20and%20Deliver%20Instruction%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Design%20and%20Deliver%20Instruction%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Design%20and%20Deliver%20Assessment%20Literacy%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Design%20and%20Deliver%20Assessment%20Literacy%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Review%2c%20Analyze%2c%20and%20Apply%20Data%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Review%2c%20Analyze%2c%20and%20Apply%20Data%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Design%20Align%20Deliver%20Support%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Design%20Align%20Deliver%20Support%20Classroom%20Activities.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Establishing%20Learning%20Culture%20and%20Environment%20Classroom%20Activities.pdf


 

School:    Hiseville Elementary Date:    December 2020 

Goal 3: GAP Increase the reading and math proficiency rates for students in the consolidated gap group from 55.5% to 65% in reading and from 33.3% to 50% in 
math by 2022.   
 

 

RSH | 2017 

Objective 2: ● Increase math proficiency rates from 33.3% to 40% for the consolidated gap group by 2021. 
 

To be completed as needed 
during year & for district  
annually by June  

Act  
# 

Strategy Activities to deploy strategy Responsible 
Person(s) 

Start Date/ 
End Date 

Cost Fund Source 
I 

IP 
NI 

 

Report of Progress 

2.1 KCWP 2: Design and 
Deliver Instruction 

Our ECE teachers will serve our school via co-teaching, 
collaboration and in the resource setting.  They will have an 
active role in student learning 

Hiseville ECE 
Staff 

August 2017-
2022 

    

2.2 KCWP 5: Design, Align 
and Deliver Support 

Students identified for free and reduced lunch will be 
targeted for recruitment for our before school homework 
help so they may receive academic support. 

All Hiseville staff:  
Susan Pace 
activity lead 

August 2017-
2022 

    

2.3 KCWP 5: Design, Align 
and Deliver Support 

Utilization of All Support Staff:  Students participating in 
Cardinal Stations (Tier 2 and Tier 3 RTI) will benefit from 
support services delivered by AmeriCorps, ESS Daytime 
Waiver Assistant, Title 1 Staff and Read to Achieve grant 
funded staff. 

All Hiseville staff:  
Shari Alexander 
activity lead 

August 2017-
2022 

$55000 Title, SBDM, 
ESS Grant 
Funding. 
RTA Grant 

  

2.4 KCWP 5: Design, Align 
and Deliver Support 

Trauma Training- Implications for the Classroom:  Teachers 
will participate in PD designed around strategies to ensure 
academic success of students in the classroom who are 
victims of traumatic situations. 

All Hiseville staff:  
Michelle Murphy 
activity lead 

August 2017-
2022 

    

 
Objective 3: write objective here To be completed as needed 

during year & for district  
annually by June  

Act  
# 

Strategy: Activities to deploy strategy: Responsible 
Person(s) 

Start Date/ 
End Date 

Cost Fund Source 
I 

IP 
NI 

 

Report of Progress 
3.1         

3.2         
 



 

School:    Hiseville Elementary Date:    December 2020 

Goal 3: GAP Increase the reading and math proficiency rates for students in the consolidated gap group from 55.5% to 65% in reading and from 33.3% to 50% in 
math by 2022.   
 

 

RSH | 2017 

3.3         

 
Tabbing from last cell in Objective group will create additional lines for activities, if needed.   To create additional Objectives groups, copy/paste tables as needed. 



Hiseville  Elementary 2020 SRC Enrollment - Gap Group Identification

Demographic Group Enrollment
Percentage of Total School 

Population
All Students 296 100%
Female 149 50%
Male 147 50%
African American 3 1%
American Indian or Alaska Native 0 0%
Asian 0 0%
Hispanic or Latino 10 3%
Native Hawaiian or Other Pacific Islander 0 0%
Two or more races 9 3%
White 274 93%
Economically Disadvantaged 227 77%
Title I 296 100%
Students With Disabilities (IEP) 66 22%
English Learner (EL) 8 3%
Foster 7 2%
Gifted/Talented 41 14%
Homeless 47 16%
Migrant 3 1%
Military 8 3%

* data is from school report card showing identified group counts from enrollment tab
https://www.kyschoolreportcard.com/organization/53470/school_overview/students/enrollment?year=202

https://www.kyschoolreportcard.com/organization/53470/school_overview/students/enrollment?year=2020
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2020-21 Phase Three: Comprehensive School Improvement Plan

School improvement efforts are a collaborative process involving multiple 
stakeholders. During the improvement planning process, leaders focus on priority 
needs, funding, and closing achievement gaps between identified subgroups of 
students. When implemented with fidelity, the Comprehensive School Improvement 
Plan (CSIP) cultivates an environment that promotes student growth and achievement.  
 
Goal: Long-term three to five-year targets based on the five (5) required school level 
goals. Elementary/middle schools must have goals for proficiency, separate academic 
indicator, achievement gap, growth, and transition readiness. High schools must have 
goals for proficiency, separate academic indicator, achievement gap, graduation rate, 
and transition readiness. Long-term targets should be informed by The Needs 
Assessment for Schools. 
 
Objective: Short-term target to be attained by the end of the current academic year. 
There can be multiple objectives for each goal. 
 
Strategy: An approach to systematically address the process, practice, or condition 
that the school will focus its efforts upon in order to reach its goals or objectives. 
There can be multiple strategies for each objective. The strategy can be based upon 
Kentucky's six (6) Key Core Work Processes listed below or another established 
improvement approach (i.e. Six Sigma, Shipley, Baldridge, etc.). 
 
Activity: Actionable steps used to deploy the chosen strategy. There can be multiple 
activities for each strategy. 
 
Key Core Work Processes: A series of processes identified by the Kentucky 
Department of Education that involve the majority of an organization's workforce and 
relate to its core competencies. These are the factors that determine an organization's 
success and help it prioritize areas for growth. 
 
KCWP 1: Design and Deploy Standards 
KCWP 2: Design and Deliver Instruction 
KCWP 3: Design and Deliver Assessment Literacy 
KCWP 4: Review, Analyze and Apply Data 
KCWP 5: Design, Align and Deliver Support 
KCWP 6: Establishing Learning Culture and Environment 
 
Measure of Success: Criteria that shows the impact of the work. The measures may 
be quantitative or qualitative but are observable in some way. 

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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Progress Monitoring: Process used to assess the implementation of the plan, the rate 
of improvement, and the effectiveness of the plan. Should include timelines and 
responsible individuals. 
 
Funding: Local, state, or federal funds/grants used to support (or needed to support) 
the improvement initiative.  
 
There are six (6) required district goals: 
• Proficiency, separate academic indicator, achievement gap closure, graduation rate, 
growth, and transition readiness. 
 
The required school goals include the following: 
• For elementary/middle school, these include proficiency, separate academic 
indicator, achievement gap, and, growth. 
• For high school, these include proficiency, separate academic indicator, achievement 
gap, graduation rate, and transition readiness. 
 

NA
 

. a. Develop your Strategic Goals using the Comprehensive School Improvement 
Plan Template. 
b. Upload your completed Comprehensive School Improvement Plan in the attachment 
area below. 
 
You may enter an optional narrative about your Comprehensive School 
Improvement Plan below. If you do not have an optional narrative, enter N/A.

https://education.ky.gov/school/csip/Documents/KDE%20Comprehensive%20Improvement%20Plan%20for%20School.docx
https://education.ky.gov/school/csip/Documents/KDE%20Comprehensive%20Improvement%20Plan%20for%20School.docx
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2020-21 Phase Three: Professional Development Plan for Schools
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. The basis of the professional development plan aligns to 704 KAR 3:035, 
which states the following:  
 
Annual Professional Development Plan:  
 
Section 2. Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.  
 
Section 3. Each school and local district professional development plan shall contain the following 
elements:  
 
1. A clear statement of the school or district mission  
2. Evidence of representation of all persons affected by the professional development plan  
3. A needs assessment analysis  
4. Professional development objectives that are focused on the school or district mission, derived 
from the needs assessment, and specify changes in educator practice needed to improve student 
achievement; and  
5. A process for evaluating impact on student learning and improving professional learning, using 
evaluation results  
 

Hiseville Elementary, where opportunity creates success.
 

Our two top priorities are: Distance Learning Strategies and Visible Learning 
Response Strategies

 

1. What is the school's mission? 
 

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 
through the development of goals, objectives, strategies and activities. 
 
Based on the most critical areas for improvement identified in the completed needs 
assessment per 703 KAR 5:225 (3), what are the school's top two priorities for 
professional development that support continuous improvement? 
 

https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/kar/703/005/225.pdf
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To increase student achievement through utilizing distance learning tools that can 
enhance student understanding. To increase student engagement and achievement 
through utilizing effective response strategies in both distance and in person 
learning.

 

The objectives are centered around 3 areas from the Framework for Remote 
Teaching (Adapted from Danielson Framework):Teachers will work to establish: 
Productive Collaboration Student Autonomy and Responsibility Equitable Access to 
Resources and Supports

 

Productive Collaboration: Collaboration is modeled, taught, and reinforced by 
teachers. Student Autonomy and Responsibility: Teachers will establish routines to 
support student assumption of responsibility and the development of skills, habits, 
and mindsets that promote student autonomy. Teachers will work to create 
environments where students have equitable access to resources and supports. 
Teachers will ensure that resources and supports are deployed efficiently, 
effectively, and equitably for the benefit of all students.

 

Productive Collaboration Collaboration is modeled, taught, and reinforced so that 
students work purposefully and cooperatively in groups, to support one another’s 
success. Student Autonomy and Responsibility Routines support student 
assumption of responsibility and the development of skills, habits, and mindsets 
that promote student autonomy. Equitable Access to Resources and Supports 
Resources and supports are deployed efficiently, effectively, and equitably for the 
benefit of all students.

 

Classroom teachers and support staff

3. How do the identified top two priorities of professional development relate to 
school goals? 
 

4a. For the first priority need, what are the specific objectives for the professional 
development aligned to the school goal(s)? Consider the long and short term changes 
that need to occur in order to meet the goal. 
 

4b. What are the intended results? (student outcomes; educator beliefs, practices, etc.) 
 

4c. What will be the indicators of success? Consider the completed actions or markers 
that need to occur that would indicate the goals and objectives have been achieved. 
 

4d. Who is the targeted audience for the professional development? 
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All Hiseville Elementary students, teachers and administrators are impacted by this 
component of professional development.

 

adequate technology, district-state- and federal funding.
 

Mentoring around Danielson Remote Teaching Document, district PLCs, staff 
coaching

 

Observation of Google Meets, microteaching observations by administrators. Bi 
weekly team meetings.

 

Response Strategies to Engage Students: Teachers will develop strategies to develop 
critical thinking and deeper learning among students. Teachers will develop 
strategies to develop reasoning and reflection among students. Teachers will 
develop strategies to increase student participation.

 

Teachers will create questions and discussions that require critical thinking, have 
multiple answers, and are used to deepen student understanding. Teachers will 
develop questions and discussions that challenge students to reason, reflect on 
learning, justify their thinking. and generate ideas for future inquiry. Teachers will 

4e. Who is impacted by this component of professional development? (students, 
teachers, principals, district leaders, etc.) 
 

4f. What resources are needed to support the professional development? (staff, funding, 
technology, materials, time, etc.) 
 

4g. What ongoing supports will be provided for professional development 
implementation? (coaching, professional learning communities, follow up, etc.) 
 

4h. How will the professional development be monitored for evidence of 
implementation? Consider data (student work samples, grade-level assessments, 
classroom observations, etc.) that will be gathered, persons responsible and frequency of 
data analysis. 
 

5a. For the second priority need, what are the specific objectives for the professional 
development aligned to the school goal(s)? Consider the long and short term changes 
that need to occur in order to meet the goal. 
 

5b. What are the intended results? (student outcomes; educator beliefs, practices, etc.) 
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develop activities that allow students to demonstrate curiosity and engage one 
another through questions and dialogue, challenging each other’s thinking with 
respect and humility,

 

Elements of Success Critical Thinking and Deeper Learning Questions and 
discussions require critical thinking, have multiple answers, and are used to deepen 
student understanding. Reasoning and Reflection Questions and discussions 
challenge students to reason, reflect on learning, justify their thinking. and generate 
ideas for future inquiry. Student Participation Students demonstrate curiosity and 
engage one another through questions and dialogue, challenging each other’s 
thinking with respect and humility,

 

Classroom teachers and support staff
 

Students and teachers will be impacted by this component.
 

Access to Visible Learning materials and adapted Danielson Framework.
 

Mentoring around Danielson Remote Teaching Document, district PLCs, staff 
coaching

 

5c. What will be the indicators of success? Consider the completed actions or markers 
that need to occur that would indicate the goals and objectives have been achieved. 
 

5d. Who is the targeted audience for the professional development? 
 

5e. Who is impacted by this component of professional development? (students, 
teachers, principals, district leaders, etc.) 
 

5f. What resources are needed to support the professional development? (staff, funding, 
technology, materials, time, etc.) 
 

5g. What ongoing supports will be provided for professional development 
implementation? (coaching, professional learning communities, follow up, etc.) 
 

5h. How will the professional development be monitored for evidence of 
implementation? Consider data (student work samples, grade-level assessments, 
classroom observations, etc.) that will be gathered, persons responsible and frequency of 
data analysis. 
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Observation of Google Meets, microteaching observations by administrators. Bi 
weekly team meetings.

 

NA
 

6. Optional Extension: If your school has identified additional professional development 
priorities that you would like to include, you may upload an attachment with the answers 
to question 3 and a-h as seen in questions 4 and 5. If you do not wish to include an 
optional extension, please list N/A in the space provided below. 
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A GUIDE TO SUPPORT REMOTE TEACHING & LEARNING DURING THE 
2020-21 SCHOOL YEAR

In our pursuit of excellent teaching for each and every student, we are consistently guided by 
our foundational beliefs about learning and our values as educators, which are reflected in the 
Framework for Teaching (FFT) developed by Charlotte Danielson. That said, the school year ahead 
will be like no other before it and, we hope, like no other after it. Having recently managed the 
greatest and most ubiquitous crisis our education systems have confronted in our lifetimes, our 
teachers now face incredible uncertainty and rapidly evolving and changing understandings of 
what their lives and work will be like throughout the 2020-21 school year. 

Our nation and our field are simultaneously undergoing a racial reckoning that is long overdue. 
Our country was built on racial inequity, which is reflected in our public education system. 
Students, families, and communities of color have long borne the trauma of systemic racism. Now 
that the underlying inequity and trauma systemic racism causes are becoming more public and 
visible, educators must accept responsibility for acknowledging and working to heal both. 

An equity imperative has always been implicit in the FFT. As Charlotte Danielson wrote, "a 
commitment to excellence is not complete without a commitment to equity" (2007). In this guide, 
and in all of our work moving forward, we will make this imperative explicit and be unapologetic 
in our commitment to racial justice. We must acknowledge that our approaches have allowed 
inequitable systems and unsupportive learning environments to too often go unchecked. 
Promoting excellence means not only that we focus on best practices and encourage ongoing 
teacher learning and development, it must mean that we prioritize understanding how practice 
does or does not center equity and justice - particularly as COVID-19 and systemic racism intersect 
and pose an ominous threat to communities of color. Good teaching cannot be blind to issues of 
racial justice. Excellence for some is not excellence at all. 

INTRODUCTION: HOW TO USE THIS GUIDE
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This guide and its approach are informed by our conversations with educators, our experience as 
an organization, and what we’ve learned from our partners. We provide here our recommendations 
for meeting the needs of students in this time of crisis. Recent events have focused more 
attention on systemic racism in our systems of education and our practices as a field, which 
many scholars and educators have long been working to dismantle. And COVID-19 has now forced 
us into the type of personalized, 21st century learning that many have long championed. In this 
context, we have an opportunity to create even more engaging and just learning environments 
that support student autonomy and success. 

We have focused primarily on recommendations for remote learning. While we recognize that 
some have already and will return to physical classrooms and school buildings, the decisions 
about how to set up classrooms (e.g., distance between desks) are local ones. The majority of 
schools will be doing some form of remote or hybrid learning (or may move in that direction at 
some point during the year), and many of our recommendations to prioritize family engagement 
and student wellbeing are applicable in all contexts during this time. 

This guide, though aligned to the FFT and rooted in its enduring principles, reflects some 
important shifts in response to our current context: 
 

A Focus on Fewer Components
All 22 components of the FFT remain incredibly important, and we plan to continue adding 
others to this guide. And yet, our research, observations, and conversations with experts 
and practitioners have led us to a narrower set in order to better support educators in the 
context of online learning and remote instruction. 

Updated Components and Elements
A third edition of the entire Framework has been under development for the last year. 
Some of the most exciting and relevant changes are previewed here. We think these 
changes are especially important to online instruction as well as our work for racial 
justice. 

No Rubric
Teachers need support, not scores. Now is not the time to be thinking about how to 
evaluate teacher performance in a new and fluid context. This moment compels us to 
pause and engage in a thoughtful reset on our approaches to teacher support. For this 
reason, this guide does not contain a rubric with four levels of performance. Instead, we 
describe priorities, actions, and strategies that align to proficient and distinguished 
practice, are focused on supporting students’ learning and wellbeing, and can help 
increase student autonomy and success. 
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Each of the eight components is presented on two pages.

The first page is descriptive 
and provides an explanation, 
including elements that help 
define the components. The second page includes: Priorities

Our recommendations for 
where teachers should 
focus their time and energy, 
especially during the 
beginning of the school year. 
These are the most important 
things to get right this fall. 

Start Here
A set of actions teachers can 
take immediately in order 
to set themselves and their 
students up for success. 

Additional Strategies 
Synchronous and 
Asynchronous approaches 
and suggestions for how to 
engage students and their 
families during distance 
learning. 

None of these lists are exhaustive, and local factors and context should also guide the priorities 
and initial steps taken during this school year. There are many resources available that provide 
recommendations and strategies for teaching well online. We will continue to share these 
resources and align them to the components of the FFT. Our hope is that this guide will help 
educators apply the common language of the FFT to our current context - to see the connection 
between the components of effective instruction and remote learning. 

INTRODUCTION: HOW TO USE THIS GUIDE
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A RECOMMENDED PATHWAY

The components are not presented in the order they have always appeared in the FFT.  In the past, 
our support has focused on working with partners as they develop practices and approaches 
aligned to the rubrics that meet the needs of their context. Given the shared elements of the current 
context, our recommended pathway implores users of this guide to prioritize student wellbeing, 
equity, and racial justice. Without a deep understanding of students’ identities and lives in the 
midst of these crises, we have little chance of meeting their needs. 

Engaging Students in 
Learning

With these systems 
and structures as a 
foundation, plan and 
facilitate engaging and 
coherent instruction 
designed to meet 
students where they 
are in this moment 
(Components 1e, 3b, 
and 3c).

Building Responsive 
Learning Environments

Based on what 
you learn, create a 
supportive online 
learning environment 
and establish or adjust 
systems and supports 
that prioritize equitable 
access, easy navigation 
of learning experiences, 
and ongoing 
formative assessment 
(Components 2a, 2c, 
and 3d). 

Knowing and Valuing 
Your Students

Begin by deeply 
understanding your 
students’ identities 
and assets; their 
current context and 
needs; and how to 
best support their 
social, emotional, and 
academic development 
in partnership with 
families and caregivers 
(Components 1b
and 4c). 

01
02

03
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AN INVITATION

It is our sincere hope that much of the content in this guide will be outdated by 
the 2021-22 school year. And yet, we believe that our profession and our systems 
of education have begun a much needed transformation which will extend well 
beyond this year and the next. How we are able to adapt, learn, and evolve during 
this moment, both by creating more student-centered learning opportunities and 
focusing on anti-racist practices, has the potential to fundamentally reset the 
purpose and practice of public education in this country. 

In this moment, we hope that the FFT itself and the specific guidance included 
here will support teachers as they continue to work relentlessly on behalf of 
students with dignity and grace. This moment will pass, but the principles of 
effective pedagogy and our commitment to equity and racial justice will not. 
We are always in a process of becoming, and our understanding will evolve as 
we learn more from you and with you about teaching online, teaching for racial 
justice, and teaching through uncertainty so that we can continue to share 
the knowledge of the field and build equitable learning environments where all 
teachers and students can thrive.  

We invite all educators to join us in the work of applying the enduring principles 
of the FFT to this present moment. We will continue to work throughout the year to 
provide relevant, just-in-time suggestions for serving all students with hope and 
dignity. Stay tuned for ways to offer suggestions, give feedback, and build on what 
we have started here. 

INTRODUCTION: HOW TO USE THIS GUIDE
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Elements of Success

Respect for Students’ Intersecting Identities
Students’ lived experiences and funds of knowledge are the foundation for the development of 
identity, purpose, intellect, and character. 

Understanding of Students’ Current Knowledge and Skills
Learning experiences reflect what students bring and are designed with their current 
knowledge and skills in mind. 

Knowledge of Whole Child Development 
Students’ cognitive, physical, social, and emotional development are all addressed in the 
design of learning environments and experiences to promote student success and autonomy.

Knowledge of the Learning Process 
Learning requires active intellectual engagement and appropriate support aligned to 
students’ individual differences and needs.

DEMONSTRATING KNOWLEDGE OF STUDENTS (1b)

Knowing and valuing students is at the heart of great 
teaching no matter how or where it occurs. Successful 
teachers are consistently guided by who their students 
are, which means they understand, honor, and leverage 
students’ intersecting identities - including their 
racial, cultural, religious, and gender identities, among 
others. Teachers’ knowledge of students also goes far 
beyond understanding their familiarity with content or 
their academic skills to include their social, emotional 
and personality strengths. In the context of remote 
instruction, robust profiles of students are necessary 
to inform instructional decision-making. Teachers need 
to spend significant time and effort early in the year 
learning about their students, their particular contexts 
during school time, their current wellbeing, and other 
specific assets and needs in relation to learning and 
engaging virtually. 

Teachers know and value 
their students’ identities, 
as well as their academic, 
social, and emotional 
strengths and needs.

Teachers build on students’ 
assets to support the 
development of identity, 
intellect, and character.

Teachers apply their knowledge 
of students to advocate boldly on 
their behalf and foster student 
assumption of responsibility for 
learning and personal development.

How are each student’s individual context, identity, assets, and brilliance valued and viewed as 
the foundation for their academic and personal success?
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DEMONSTRATING KNOWLEDGE OF STUDENTS (1b)

 ۜ Begin each session with an open-ended question, prompt, or poll 
that allows students to make connections to the content and their 
own lived experience. 

 ۜ Email a simple, one-question survey prior to each synchronous 
session that gives students the opportunity to share relevant 
information about their current context or wellbeing that could 
impact their participation or focus in the session. 

 ۜ Allow students to write or discuss personal connections in small 
or whole groups at the end of each session. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Provide opportunities for students to request or create online 
groupings based on common interests or shared experiences. 

 ۜ Establish a system for students to readily access their learning 
goals for lessons or units of study.  

 ۜ Create folders or files that prompt students to share about their 
identity and interests related to daily lessons or units.  

 ۜ Create student profiles that students own and manage as a 
means of building their identity and how they show up for peers 
and the class.

 ۜ Consider a journaling routine that supports daily reflection either 
online or on paper.

 • Learning about each student’s motivations, driving interests, daily schedule and context, 
and current level of wellbeing, especially any trauma or stress resulting from current events.

 • Establishing priority goals and objectives for each student for the first quarter, inclusive of 
social and emotional needs .

 • Tracking information about students’ context, mindsets,  interests, and needs. 

 • Providing significant time in the first month of school for structured student sharing with 
other students.

 ۜ Conduct one-on-one student interviews to understand context and immediate 
needs. When individual interviews are not feasible, use narrative surveys or journal 
prompts. 

 ۜ Set individual priorities for each student focused on social-emotional needs and 
establishing routines for learning. When possible, group students to address priority 
needs. 

 ۜ Collaborate with other colleagues who work with your students to create a shared 
system for storing, tracking, and updating student profiles and priorities.

PRIORITIES

START 
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Elements of Success

Respect and Cultural Competence  
Teachers interact with families and the community in ways that respect their values and 
cultural backgrounds. 

Learning Community Ethos and Values   
Learning experiences and environments are extensions of the community and uphold its 
values, creating a shared vision of student success. 

Standards and Curriculum  
Established structures and processes keep families informed about the instructional program 
and bring the community into the decision-making process. 

Engagement in Learning Experiences  
Teachers connect students’ out-of-school learning and lives to their efforts in school and take 
the lead in forming partnerships and relationships to strengthen those connections.

ENGAGING FAMILIES & COMMUNITIES (4c)

If students are to succeed in school and 
achieve their full potential in life, teachers 
must view themselves as partners in 
education with families and communities. 
A strong connection between school-based 
learning and students’ home and community 
context is essential to success during 
remote instruction. Yes, teachers need to 
communicate clearly and effectively with 
caregivers to ensure they are informed, but it is 
not enough to simply communicate with them. 
Because the primary learning environment 
during remote instruction is unique to each 
student, teachers should engage with families 
in culturally competent and responsive ways 
to understand their circumstances and meet 
each students’ needs. 

Teachers communicate 
respectfully with families 
and community members 
to further the academic 
and personal success of 
students

Teachers engage families and 
communities, demonstrating 
a clear value for the role they 
play in student learning and 
personal development within 
school.

Students’ families and community 
members are key decision makers 
and active participants in the 
academic life of students and see 
teachers as allies in their students’ 
development and success.

How are families and communities engaged in the learning and development of students? 
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ENGAGING FAMILIES AND COMMUNITIES (4c)

 ۜ Host regular virtual office hours or informal gatherings focused 
on building community and providing a space for families and 
caregivers to learn more about digital resources, ask questions, 
and raise concerns. 

 ۜ Invite family and community members to a virtual gallery walk or 
presentation to highlight the work of the class. 

 ۜ Ask families or members of the community to give virtual tours of 
their work spaces or other areas of the community. 

 ۜ Invite other members of the school (e.g., the principal and social 
worker) and community (e.g., family members and local business 
owners) to join lessons to support group work, share expertise, or 
participate in discussions. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Acknowledge and understand the many ways in which families 
might engage, and examine the assumptions you may be making 
about their engagement with online learning. 

 ۜ Create schedules (and backup schedules) to share with caregivers 
and students. Get input and adjust as needed through regular 
feedback forms.

 ۜ Create a digital resource to explain some of the terminology 
related to online learning that may be unfamiliar to caregivers.  

 ۜ Share already available tutorials for the platforms and apps you 
are using and create a few of your own if necessary for specific 
practices or aspects of your approach. 

 ۜ Through a Google Doc or other interactive tool, ask students and 
families to contribute ideas and resources for an upcoming unit.

 • Establishing a direct-to-family communication plan for every student that prioritizes their 
preferences and needs. 

 • Being responsive to students’ at-home learning context, including space, device/internet 
access, and schedules.

 • Providing clear, consistent access to daily and weekly schedules, meeting links, and 
assignments for families and caregivers. 

 • Helping families and caregivers learn to navigate the online tools and platforms used for 
instruction, especially any learning management system and video conferencing tools. 

 ۜ Make individual contact with every parent/family to establish a communication plan, 
including the mode and cadence of ongoing communication. 

 ۜ Based on individual conversations and/or a survey, create a system to document and 
track home or family parameters that might impact student participation and learning.

 ۜ Be sure you understand your school or district plans for assisting families and providing 
resources (such as devices, free internet access, and essential school supplies).
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Elements of Success

Positive Relationships  
Interactions, both between the teacher and students and among students, demonstrate 
caring and respect that honors the dignity of each member of the community. 

Sense of Belonging 
Teachers and students co-create a community that reflects their unique collective identity 
and interests as a class while honoring individual identities.

Cultural Responsiveness  
Ways of interacting in the classroom are culturally responsive and supported by teachers’ 
own cultural competence. 

Positive Conflict Resolution  
A clear and culturally competent approach to conflict resolution has been established and is 
used effectively to resolve conflict and restore trust. 

CREATING ENVIRONMENTS OF RESPECT & RAPPORT (2a)

Relationships are essential to student success. In the 
current context, an environment of respect and rapport 
must acknowledge and be responsive to the global 
health crisis and systemic racism we are confronting 
and their impact on the lives of students. Students need 
to experience safe, supportive, and challenging learning 
environments where each of them is valued, feels like 
a full member of the community, and is supported in 
taking risks. As with other components, the quality of 
learning environments is as important online as it is 
face-to-face. Community building and the modeling of 
positive relationships can be more difficult (or may feel 
less natural) when there is less face-to-face contact. 
For this reason, teachers should focus even more on 
strategies, lessons, and activities focused on the creation 
of a positive environment at the beginning of the year 
and embed them consistently as time goes on. 

Learning environments 
are  characterized by 
caring and respectful 
interactions.

Learning environments are 
characterized by positive 
developmental relationships 
that are intentionally 
nurtured and celebrated.

Students play an active role in 
creating learning environments 
characterized by a sense of 
community, where all members feel 
safe, valued, and connected.

How do learning environments honor the dignity of each student and support their individual 
and collective flourishing? 
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CREATING ENVIRONMENTS OF RESPECT & RAPPORT (2a)

 ۜ Begin each day with a virtual morning meeting focused on 
building and maintaining community, trust, a sense of belonging,  
and student wellness. 

 ۜ Set expectations and provide support for active listening and 
participation through the use of nonverbal cues to be used when 
students are not the speaker.

 ۜ Present and review  student-generated norms or protocols for 
engagement and discussions prior to the start of the lesson.

 ۜ At the end of each lesson or synchronous session, have students 
self-assess their level of participation, sense of belonging, and 
interactions with other students. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Identify a publishing platform (ideally one that allows for 
speaking/recording and writing) where students can respond 
to prompts in order to learn more about each other and build 
connections and community. 

 ۜ Send a morning message each day to help students transition to a 
school mindset. 

 ۜ Address any online conflicts; explicitly model commenting 
respectfully, and engage via direct messages or one-on-one 
conversations with students who are still learning. Offer sentence 
stems to set students up for success.

 • Working relentlessly to create a just and supportive classroom that acknowledges and is 
responsive to systemic racism and the current health crisis.

 • Creating safety and space for students to learn, explore, ask questions, and voice reactions 
to current events. Including: 

 • The space to express anger and grief as needed, especially for students of color. 

 • The space to explore racial identity and the realities of systemic racism, particularly for 
white students. 

 • Modeling self-care and actively reinforcing courage, compassion, and humility through 
crisis and conflict resolution. 

 ۜ Reflect on your own readiness to address trauma and support students during this 
time; seek guidance and support when you need it. 

 ۜ Thoughtfully plan for early and frequent conversations with students about justice 
in the context of your classroom. 

 ۜ Identify resources and prepare a "day after" plan in advance so you are ready (to the 
extent possible) to discuss a racially charged local or national event with direct and 
differentiated student care.

 ۜ Understand your context. Clarify relevant district/school policies and seek to 
understand where your community and families stand. 
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Elements of Success

Productive Collaboration  
Collaboration is modeled, taught, and reinforced so that students work purposefully and 
cooperatively in groups, to support one another’s success. 

Student Autonomy and Responsibility
Routines support student assumption of responsibility and the development of skills, habits, 
and mindsets that promote student autonomy. 

Equitable Access to Resources and Supports  
Resources and supports are deployed efficiently, effectively, and equitably for the benefit of all 
students. 

MANAGING ROUTINES & PROCEDURES (2c)

Though well-run classrooms can (and should) take 
on a variety of forms, the establishment and ongoing 
maintenance of routines and procedures is essential to 
the success of a classroom community. Because teachers’ 
goals for students include intellectual engagement, 
collaboration, and autonomy, and because there are 
often 30 students with them at a time, routines and 
procedures are a must. In a classroom, a lack of routines 
and procedures is often readily apparent. In the context 
of remote instruction, the necessity for routines and 
procedures is equally important, but may be less obvious. 
Routines and procedures continue to be essential and 
must take into account the context in which students are 
engaging in learning and the support they receive at home. 
For younger learners especially, it is even more important 
when teaching online that parents and other caregivers 
understand and are able to support essential aspects of 
a well-run learning environment. The absence of routines 
to support remote learning can lead to lost instructional 
time as it might in a classroom, but may also leave some 
students completely disconnected and disengaged.  

Routines and procedures, 
managed primarily by teachers, 
support opportunities for 
student learning and personal  
development.

Routines and procedures, 
largely student-directed, 
maximize opportunities 
for student learning and 
personal development.

Students have voice and play 
an active role in designing and 
adjusting classroom routines 
and procedures to support their 
learning and personal development.

How do routines support learning environments and experiences that reflect shared values 
and promote student success? 
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MANAGING ROUTINES & PROCEDURES (2c)

 ۜ Practice routines, procedures, and navigation; e.g. a scavenger 
hunt in which small groups have to find important documents 
and navigate between virtual spaces. 

 ۜ Have students use emojis and "raise your hand" functions 
appropriately during the lesson as an established, nonverbal way 
to ask questions, raise concerns, or indicate understanding. 

 ۜ Set up breakout rooms, whiteboards, and slideshows in advance. 

 ۜ Give students opportunities to demonstrate how they are 
adapting shared routines (e.g. note-taking) or creating their own 
via screenshare or webcam.

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Create video tutorials using a web-based recording tool to help 
students and their caregivers navigate your particular online 
classroom, successfully use the available resources and supports, 
and upload or share additional resources. 

 ۜ Introduce routines that support a daily or weekly cadence for 
learning, e.g. simple poll questions to take attendance each 
morning.

 ۜ Use clear and consistent labeling for assignments and activities, 
so students know where to find resources, due dates, and other 
important information. 

 ۜ Send a daily interactive agenda home each afternoon or at 
the beginning of the week. Include daily activities with all the 
necessary links the learner will need to access. Refer to the agenda 
throughout the day.

 ۜ Clarify the supplies students will need to have for particular 
learning experiences and ensure all students have what they need.  

 • Being explicit about the shift in responsibility students are experiencing.

 • Modeling every expectation, routine, and procedure multiple times and in multiple settings.

 • Recognizing and celebrating student autonomy and resourcefulness.   

 • Identifying and supporting students who are struggling to learn remotely due to specific 
challenges in their homes.

 ۜ Strategically establish a small, central set of shared routines and procedures to 
develop a sense of belongingness and shared identity; routines should be for whole 
group, small group, and independent learning blocks.

 ۜ Ruthlessly organize your materials and resources and ask others for feedback on 
how easy they are to navigate. 

 ۜ Explore options in your native platform or in supplemental apps for students to 
track their own progress.

 ۜ Explicitly set expectations and teach whole group and small group etiquette for 
online learning (e.g., mute when others are speaking, when it’s ok to use the chat 
feature, how to leave/return if something comes up at home). Allocate time to 
practice these procedures just as you would classroom procedures. 
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Elements of Success

Clear Standards for Success  
The characteristics of high-quality work and the criteria established as evidence of success 
are clear to students and those supporting them.   

Monitoring Student Understanding  
Teachers and students are constantly monitoring learning and make use of specific 
strategies to elicit evidence of understanding.  

Timely, Constructive Feedback  
High-quality feedback comes from many sources, including students; it is specific and 
focused on improvement. 

USING ASSESSMENT FOR LEARNING (3d)

While assessment of learning has been more heavily 
emphasized by policymakers in recent years, teachers 
have long known that assessment for learning is a 
far more powerful and important tool as we consider 
individual student learning, especially during remote 
instruction. When teachers assess for learning, they 
carefully consider student responses and look at their 
work daily and weekly to gauge how students are spending 
time, whether they have learned the content, and where 
they are on the path to meeting the learning goal. If the 
realities of remote learning result in insufficient data on 
student progress, teachers avail themselves of the many 
tools that can be used to get a snapshot of the class or 
monitor progress of individuals. Teachers also encourage 
and support students to monitor their own understanding 
and progress toward clear criteria for success. They 
provide clear, useful, timely feedback to students, and 
students are taught to provide it to one another. Feedback 
may focus on addressing gaps or misunderstanding, but it 
should also provide encouragement and identify strengths 
that students can leverage in this or further challenges. 

Formative assessment 
supports student learning 
and development.

Teachers and students use 
formative assessment to 
elicit understanding, analyze 
progress, and provide 
constructive feedback.

Students take initiative to analyze 
their own progress against a 
clear standard in order to achieve 
the outcome and identify new 
opportunities and challenges.

How do students assess their progress and apply feedback from other students and the 
teacher, as well as their own reflection, to support learning?
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USING ASSESSMENT FOR LEARNING (3d)

 ۜ Use polls or quick quizzes intermittently throughout the 
synchronous lesson to gauge understanding of topics or concepts. 

 ۜ Schedule check-in times with individual students or groups of 
students during synchronous learning. 

 ۜ Utilize chat boxes or other communication platforms where 
students can share their thoughts, answers, or reactions. 

 ۜ Use non-verbals via video-conferencing platform or reaction 
buttons (if available) to monitor understanding. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Make your feedback multi-modal. 

 ۜ Find a go-to set of digital formative assessment tools for your 
students to engage with and become accustomed to using. 

 ۜ Have students submit responses through a variety of media both 
recommended by the teacher and of their own choosing (e.g., 
written response, audio,  or video recordings). 

 ۜ Invent or adopt (and communicate to students) efficient ways for 
students to express their level of understanding or the content of 
a lesson as it’s progressing.

 • Being clear on what students will do to show grade-level mastery and how their progress 
toward that goal will be monitored.  

 • Modeling and teaching students specific competencies and habits to support self-
assessment and the application of feedback, including judgement, reflection, reasoning, 
and perseverance.

 • Making sure students receive feedback that is affirming and focused on growth, and that 
they have real opportunities to discuss it and reflect on it. 

 ۜ Audit your assignments and assessments and modify what would have been visible 
in a live classroom to be visible in a virtual setting.

 ۜ Plan and practice formative checks by modality - for every block of instructional 
time, know how you will get information from each student.

 ۜ Teach students how to create success criteria for group work. Practice creating and 
using these criteria weekly.

 ۜ Provide weekly opportunities for students to self-assess and identify successes and 
needs. 

 ۜ Build the format and routine for celebrating student self-assessment.
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Elements of Success

Tasks & Activities 
Tasks and activities are specifically matched to learning outcomes and provide opportunity 
for higher-level thinking, encourage student agency, and create authentic opportunities to 
engage with meaningful content.

Flexible Learning 
Multiple strategies and approaches are tailored to individual student needs to create the 
appropriate level of challenge and support for each student. 

Collaboration 
Student groups are an essential component of learning and development, and are organized 
thoughtfully to maximize opportunities and build on students’ strengths. 

Structure and Flow  
Lesson and unit plans are well structured and flow from one to the next to support student 
learning and development. 

PLANNING COHERENT INSTRUCTION (1e)

One primary responsibility of teachers is planning coherent 
instruction. Though teachers cannot do the work of learning 
for students, they can thoughtfully organize learning 
experiences that facilitate it. To do so successfully in the 
context of remote instruction, teachers must not only have 
a deep understanding of their content area, the standards, 
and curriculum, but they must use their understanding of 
students’ readiness to learn as the basis for instructional 
design. Technology and online learning environments 
provide certain advantages by allowing even more ways for 
students to engage through multiple modes and means 
of interacting. Flexible learning and grouping of students 
can be facilitated through technology, with a greater 
variety of tasks and activities available. More is not always 
better, however, and these opportunities must be logically 
sequenced and, in some cases, students may actually 
benefit from a slower pace and fewer options.

Learning opportunities are 
coherent in structure and 
suitable for the students in 
the class. 

Learning opportunities are 
specifically tailored to meet 
the needs of individual 
students in the class.

Learning opportunities prioritize 
the needs of individual students 
and support student assumption of 
responsibility for learning.

How are learning experiences structured to provide flexible, student-centered opportunities to 
learn important content and develop positive habits and mindsets?
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PLANNING COHERENT INSTRUCTION (1e)

 ۜ Consider the rationale for synchronous learning. Keep durations 
brief (e.g. maximum 30 minutes for younger students), and plan 
to use the time purposefully for group discussions, community 
building, small group instruction, and collaboration. 

 ۜ Clearly explain the purpose of the session in advance (e.g. via 
email or LMS mesage) and revisit it throughout the session. 

 ۜ Pull together small groups of students, both heterogeneous and 
homogeneous, in synchronous sessions as you would in the 
classroom. Focus on supporting their learning by addressing 
individual needs and providing feedback. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Consider flipping new content acquisition and skill practice to 
asynchronous sessions when appropriate (video-taped lessons 
are great tools for direct instruction).

 ۜ Provide multiple tasks and activities for students to choose from 
to reach the objectives. Explain the rationale for choosing each or 
provide a clear pathway for students to consider. 

 ۜ Carefully curate the online tools you will use: there are many, 
many options, but students can get app fatigue. Pick a small set 
to use frequently to allow students to develop comfort and have 
consistency.

 ۜ For major tasks or activities, find a volunteer (e.g. another teacher 
or a parent) to test drive the activity and ensure it will be easily 
navigated and understood. 

 • Meeting students where they are given widely variable learning environments and social-
emotional needs.

 • Holding tight to grade level expectations and challenging content.

 • Aligning learning outcomes to the modified schedule to maximize fit between outcome and 
modality.

 • Maintaining coherence for students across a variety of platforms and modes. 

 ۜ Analyze your school schedule and expectations to identify time available for 
synchronous and asynchronous engagement. 

 ۜ Analyze your learning objectives to determine what is most suitable and critical for 
synchronous instruction. Consider:

 ۜ Whole group: direct instruction, modeling, experiments, community building

 ۜ Small group: targeted skill building, repetition, discussion, peer to peer 
engagement

 ۜ One-to-one: diagnosis, assessment, encouragement

 ۜ Develop a manageable and easily accessible system for organizing schedules, 
materials, homework, and apps that support differentiated pathways for students.
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Elements of Success

Critical Thinking and Deeper Learning  
Questions and discussions require critical thinking, have multiple answers, and are used to 
deepen student understanding. 

Reasoning and Reflection  
Questions and discussions challenge students to reason, reflect on learning, justify their 
thinking. and generate ideas for future inquiry.

Student Participation  
Students demonstrate curiosity and engage one another through questions and dialogue, 
challenging each other’s thinking with respect and humility,

USING QUESTIONING & DISCUSSION TECHNIQUES (3b)

Learning is a social process, and dialogue 
supports the acquisition of new knowledge, 
critical thinking skills, and social-emotional 
development. It invites students to formulate 
hypotheses, make connections, or challenge 
previously held views. Many teachers and 
students may have more experience with 
online discussions than other aspects of 
online learning. For older students especially, 
email, messaging, chat, and social media apps 
are part of everyday life. However, selecting 
and implementing strategies for questioning 
and discussion that can strengthen online 
conversations is important. As in other areas, 
some aspects of discussion may seem easier 
online. There’s no mute button during an in-
person discussion, after all. Still, it is important 
for teachers to practice and develop techniques 
that support student thinking in synchronous 
and asynchronous discussions.

Questioning and discussion, 
framed and led by teachers, 
are used effectively to 
support student learning and 
development.

Questioning and discussion, 
framed or led by teachers 
and students, support critical 
thinking, reasoning, and 
reflection.

Students intentionally use 
questioning and discussion to 
develop their own and others’ 
thinking, reasoning skills, and 
habits of reflection.

How do students reflect, reason, and explain their thinking by asking and answering questions 
and engaging in dialogue with others?
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USING QUESTIONING & DISCUSSION TECHNIQUES (3b)

 ۜ Use an app that supports backchannel conversations during class 
discussions - and also allows the conversation to continue when 
the synchronous learning ends. 

 ۜ Utilize breakout rooms to prioritize small group discussions, 
which are typically more effective and engaging than whole-group 
discussions.

 ۜ When a student responds, encourage all students to write a 
comment or give a thumbs up/down to express agreement or 
disagreement and a reason.

 ۜ Give student facilitators opportunities to "share their screen" 
to show their work or explanations rather than verbalizing 
everything.

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Create spaces for offline discussions: blogs, chat spaces on LMS, 
shared Google docs, etc.

 ۜ To support student autonomy, create sign-up sheets for informal 
discussion groups (via phone or video conference platforms) 
based on lesson or project assignments.  

 ۜ Periodically send brief surveys or emails during the day that 
include questions written to prompt thinking and ask students to 
explain their reasoning. 

 • Creating opportunities for peer-to-peer engagement that support social, emotional, and 
academic development. 

 • Modeling curiosity and humility in dialogue with students.

 • Providing multiple options for scaffolding dialogue in both synchronous and asynchronous 
learning experiences. 

 ۜ Co-create norms for peer-to-peer engagement with students. 

 ۜ Adjust your daily and weekly schedule, challenging yourself to have students 
spend more time in peer discussion than any other modality (as developmentally 
appropriate). 

 ۜ Be explicit about when students are to maintain single attention (one conversation, 
one focus) versus when it is acceptable to use multiple channels (chatting during a 
video, recording reactions on a padlet, etc.)

 ۜ Research and experiment to identify digital ways for students to generate ideas and 
responses individually and collaboratively that help prime their dialogue. 

 ۜ Create a shared space where students can continue discussions after a lesson and 
offer suggestions for future topics or discussions.  
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Elements of Success

Rich Learning Experiences  
Students demonstrate agency and critical thinking in completion of tasks and activities that 
require high levels of intellectual engagement. 

Collaboration and Teamwork  
Student collaboration is a key component of learning and engagement, and students take 
initiative to collaborate in new or unplanned ways that further their learning and make it 
more engaging and meaningful.

Use of Instructional Materials and Resources 
Instructional materials and resources are used effectively to support intellectual engagement 
and deep learning of the content. 

Opportunities for Thinking and Reflection  
Individual lessons, activities, and tasks, as well as instructional pathways, have multiple and 
effective opportunities to think, reflect, and consolidate understanding. 

ENGAGING STUDENTS IN LEARNING (3c)

In order for successful learning to occur for each student, 
intellectual engagement is a necessity.  Knowledge of 
students, planning for instruction, assessment, routines and 
procedures, and other aspects of teachers’ responsibilities are 
ultimately about creating opportunities for students to engage 
with content, with one another, and with their own learning 
and development process.   Teachers must provide rich 
opportunities, promote teamwork, use engaging materials, and 
give students time to reflect on learning - especially in a virtual 
environment. Busy work, such as mindlessly filling in blanks 
on digital worksheets, is as unproductive in online learning 
as it is in person. In some cases, it may be more challenging 
to determine whether students are engaged in online learning 
experiences. The cues that teachers look for may be less 
obvious in online environments, and it may be easier for 
students to fade away.  It is essential, therefore, that teachers 
use the myriad of online resources at their disposal to support 
student engagement. 

Learning experiences engage 
students intellectually, 
requiring them to think and 
collaborate. 

Learning experiences support 
curiosity, encourage critical 
thinking, and include multiple 
ways for students to engage 
and represent their ideas.

Students take initiative 
to increase the challenge, 
complexity, relevance, and rigor 
of learning experiences.

Do learning experiences give each student the opportunity to do the learning and engage in 
ways that are challenging, authentic, and relevant?
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ENGAGING STUDENTS IN LEARNING (3c)

 ۜ Take advantage of small group synchronous sessions to gauge 
student engagement. 

 ۜ Consider holding one-on-one meetings with students to dig into 
how they are engaging with asynchronous work.

 ۜ Plan synchronous screen time using a combination of  audio and 
visual cues such as infographics and videos. 

 ۜ As students engage in tasks or activities, consider how students 
will share their thinking and reasoning by chat, in an online 
document, or other written response. 

 ۜ Provide opportunities for  students to partake in collaborative, 
inquiry-based research using websites or online articles. 

 ۜ Allow students to submit assignments in a variety of forms such 
as PowerPoint, Prezi, or pre-recorded segments. 

Synchronous 
Engagement

Asynchronous 
Engagement

 ۜ Create a choice board to provide both structure and choice. For 
instance, post the board on Monday, and give students until 
Friday to complete it, at which time you can have a discussion to 
reflect on the key ideas and an assessment.  

 ۜ Find or create interactive presentations that guide students 
through information, activities, and inquiry. 

 ۜ Use a tool or platform to create an opportunity for reflection 
by asking students to post at the end of their day.  This builds 
accountability and ownership, while giving students a flexible way 
of sharing and synthesizing. 

 • Encouraging multiple ways of interacting, multiple modes of accessing information, and 
multiple means of representing thinking. 

 • Making space for student choice and interest-driven learning across all subjects. 

 • Celebrating and sharing student creativity, curiosity, and resilience.

 • Maintaining and modeling a learning stance on engaging through technology so students 
feel free to explore and improve their experience. 

 • Deviating from plan in the face of authentic student curiosity and initiative. 

 ۜ Plan for individual and group projects that are purely interest based. 

 ۜ Audit your plans and assignments for points where students might be offered more 
choice. 

 ۜ Know your content "critical path" - what you must convey versus what you can hold 
lightly if spontaneous opportunities for student innovation appear. 

 ۜ Find a technology friend. Students will always adopt technology faster than adults, so 
have someone you can learn with when a new app or feature emerges that might further 
engage your students. 
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School Professional Development Plan _20__- 20____ 
Professional Learning 

 

All staff members need to obtain 24 hours of Professional Development 
credit from the following: 
 
School Name:   Principal:  

Date Name and Description of Learning Activities Hours CSIP/CDIP 
Correlation     

    

    

    

    

    

    

    

 
The CSIP/CDIP Correlation refers to the tie between professional learning activity and 
current school improvement plans as they target increased student performance. 
 
By regulation, professional development is aligned with: 

• local school and district goals and priorities as reflected in the school or district 
improvement plan or individual professional growth plans;  

• Kentucky’s Standards and Indicators for School Improvement; and 
• Kentucky New or Experienced Teacher Standards or Interstate School Leaders 

Licensure Consortium Standards, or other professional/job standards. 
 

Please submit to Central Office director by May 1st  (for May Board Meeting BC 03.19) 
School PD Plans are to be on file for five (5) years with district PD coordinator 
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